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Parent, Lattimore, Obremski, and Poston (in

(http://dps.missouri.edu/resources/MoreThan
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AJob/index.html).
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answering four questions. In the first phase the
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process. These research findings highlight the
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Program at the University of Missouri and Re-

people with serious mental health conditions.

gion 7 Community Rehabilitation Provider Re-

The model appears very promising and war-
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rants a full-scale efficacy trial to more tho-

al of the SDCDM:

roughly evaluate its outcomes.
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